
Dugsi Academy’s Plan to Address 
Discipline Disparities 

Report to MDHR February 2019 

Dugsi Academy continues to make significant progress as a result the implementation and monitoring of its plan. The data in the chart 
below show a significant decrease in the number of ROAR room referrals from 2017/2018 to 2018/2019. The impact of this 
transformation can clearly be seen in the culture of the school. It is powerful to note the corresponding gains in academic growth.  



OUT OF School Suspension August-Feb 2018-2019 

First Name  Last name Grade Address Phone  Parent 
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D. School-wide 
teaching 
matrix 
developed 

● Teaching 
matrix used to 
define how 
school-wide 
expectations 
apply to specific 
school location 

● Teaching 
matrix 
distributed to 
all staff. 

● August 2017, 
reviewed 
annually 

● Director of 
School 
Culture/ 
PBIS team 

● Teaching matrix 
 

 
● Matrix created in Aug. 

2017.  Shared with staff 
● Matrix reviewed in 

August, 2018 
● Regular updates as 

needed Fall 18-19 

E. Teaching 
plans for 
school-wide 
expectations 
are developed 

● Lesson plans 
developed 
for teaching 
school-wide 
expectations 
at key 
locations 
throughout 
the school. 

● August 
2017, 
reviewed 
annually 

● Director 
of 
School 
Culture/ 
PBIS 
team 

● Daily lesson plans  
● Lesson Plans created for 

behavioral expectations in 
first 2 weeks of school 
Aug. 2018. 

● Lesson plans modified 
and revisited as needed 

 
F. School-wide 
behavioral 
expectations 
taught directly 

● Schedule/pla ns 
for teaching the 
staff the lessons 
plans 

● August 2017, 
reviewed 
annually 

● Director of 
School 
Culture/ 
Teachers 

● Observation of 
formal behavior 
lessons 

● Informal survey of 
staff/students 

 

● Continuing  
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& formally for students are 

developed 
● Staff and 

students know the 
defined 
expectations. 

● School-wide 
expectations 
taught to all 
students 

● Plan developed 
for teaching 
expectations to 
students to who 
enter the school 
mid-year. 

 
 
● August 2017, 

reviewed 
annually 

 
● August 2017, 

reviewed 
annually 

 
 
● Fall 2018 

 
 
 
● Staff and 

students 
 
 
● Teachers 
 
 
 
● PBIS 

Team 

  
● Lesson Plans created for 

behavioral expectations in 
first 2 weeks of school 
Aug. 2018 

● Delivered as needed 
throughout school year 

G. Additional 
resources for 
Responsive 
Classroom 
Morning 
Meeting 
content 
provided for 
teachers 

● Greetings and 
Activities 

● Mindfulness 
● Bullying 
 

● August 
2017 

 
● October 

2017 
● November 

2017 
 
● January 

2018 

● Dean of 
Students and 
Resident 
Principal 

● Observation of 
Morning Meeting time 
 

● Folder of Responsive 
Classroom resources 
shared with teachers. 
(August 2018) 

● Folder of Mindfulness 
Resources shared with 
teachers (October 2018) 

● Anti-Bullying school-
wide focus October 
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 system & students 

are receiving 
positive acknowledg 
ements. 

    

I. Clearly 
defined & 
consistent 
consequences 
and 
procedures for 
undesirable 
behaviors are 
developed 

● Major & 
minor 
problem 
behaviors are 
all clearly 
defined. 

● Clearly defined 
and consistent 
consequenc es 
and procedures 
for undesirable 
behaviors are 
developed and 
used. 

● Procedures 
define an array 
of appropriate 
responses to 
minor 

● Augu 
st 
2017 

● Director 
of School 
Culture/ 
PBIS 
Team 

● Behavior flowchart 
 

● Student handbook 

● Flowchart shared, 
and followed 

 

 
 
 
  No changes, this continues to  
  Guide our process 
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gathered, 
summarized, & 
reported at 
least quarterly 
to whole faculty 

easy, efficient &  
relevant for 
decision-making 

● ODR data 
entered at least 
weekly (min). 

● Office referral 
form lists a) 
student/grade, 
b) date/time, 
c) referring 
staff, d) problem 
behavior, e) 
location, f) 
persons involved, 
g) probable 
motivation, h) 
consequences and 
i) administrativ e 
decision. 

● ODR data are 
available by 
frequency, 
location, time, 
type of 

 
 
 
 
 
● August 

2017 
 
● August 

2017 
 
 
 
 
 
 
 
 
 
 
 
 
 

● August 
2018 

 ● Minutes from Data 
Meetings 

document captures 
student name, grade, 
date, time, staff making 
referral, problem 
behavior, location, and 
result of the behavior 

● Data is entered daily by 
behavior team. 

● Data is reviewed daily 
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 problem 

behavior, 
motivation and 
student. 

● ODR data 
summary shared 
with faculty at 
least monthly 
(min). 

● August 
2018 

   

L. Discipline 
data are 
available to the 
Team regularly 
(at least 
monthly) in a 
form and depth 
needed for 
problem solving 

● Team is able to 
use the data for 
decision making, 
problem solving, 
action planning, 
and evaluation 

● Precision 
problem 
statements are 
used for problem 
solving 

● August 
2018 

 
 
 
 
 
● August 

2018 

● Discipline 
Team 

● PBIS 
Team 

● Action plans 
● Precision Problem 

Statements 
● PBIS team meeting 

minutes 

● Discipline data has been 
reviewed in Middle 
School team for the Fall 
2018.  

● Elementary data 
reviewed with staff 
November and 
continuing  

● Middle school culture 
significantly improved 
during Fall of 2018 
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 interventions     

O. Tier 2 
strategies are 
evaluated and 
updated 
regularly. 

● Strategies are 
evaluated at least 
once each year, 
reviewed, and 
updated or 
modified as 
needed, based on 
team discussion. 

● Fall of 
each school 
year 

● PBIS 
Team 

● Tier 2 Strategies ● Current Tier 2 
Intervention: Check in 
Check Out 

 

P. Staff 
members 
receive 
training on 
Tier 2 supports 

● Annual training 
on supporting 
students with 
interventions 

● Fall of 
each school 
year 

● PBIS 
Team 

● Slides from training ● Staff received an update 
on the Check in Check 
Out intervention in 
November 2018 

Q. Student can 
receive access 
to intervention 
quickly. 

● Intervention can 
begin less than 48 
hours after request. 

● Review 
annually in 
fall 

● PBIS 
Team 

● Request log ● MTSS Training for all 
staff on October 18, 
2018. 

● MTSS meetings every 
Wednesday 

R. Families are 
a part of the 
intervention 
process. 

● Families are 
notified of the 
intervention 

● Families are 
updated throughout 
the intervention 

● August 
2017 

● Discipline 
Team 

● Parent signatures on 
intervention sheets 

   
● Parent meetings are held 

 Every Friday with families 
children experiencing 
challenges.     
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 language 

● Parent meetings 
with the student 
and faculty 

   ● Parent meetings happen 
as needed with school 
staff and discipline team. 

 
● Added for Fall 2018: 

Home visits in summer 
and are continuing. 
 

 



 
 

● What is your policy for student discipline? 
We use a combination of Responsive Classroom practices along with Positive Behavior 

Interventions and Support. In addition, all staff have been trained in Trauma-Informed Practices and 
Crisis Prevention Intervention. 

In Tier I, all students are taught the school-wide behavior expectations by staff. Staff received 
lesson plans for the first two weeks of school, which allowed for teaching of school-wide expectations 
and classroom procedures and routines. All staff have had training on our school-wide matrix, our 
behavior flow-chart, and filling out behavior referrals. In addition to the first two weeks lesson plans, 
teachers received 40 daily lesson plans to be taught in morning meetings. 
PowerPoints were created for certain school-wide procedures to ensure that all students would be taught 
the same expectations. 

In Tier II, students who receive multiple referrals will be put on an intervention to support the 
development of positive behavior. The most common intervention that is used in Tier II is Check in 
Check Out. Students have three behavior targets, a percentage goal, and a weekly reward for meeting 
their targets. The rewards are selected by the student. The daily points and progress toward goal is 
tracked and graphed. Parents receive a daily report of their student’s behavior. 
We also encourage parents to be a part of their student’s education through regular phone calls, meetings, 
and welcoming parents to shadow their student. 

 
1. How do you track or analyze student discipline? 

We have multiple logs that we use as a behavior team.  We use: 

● A Google Form to collect behavior referrals from staff. 

● A Google Sheets document to collect ROAR Room visits, time, the reason, and the follow 
up. 

● A Google Sheets document to track tiered interventions 

● A Google Sheets document to track suspensions 



● A Google Sheets document to track technology violations 
 
 
Monthly, we analyze referral data as a staff.  We use the following to reflect: 

● (.) What is one fact about the data. 

● (!) What is something that surprised you. 

● (?) What is one thing you are wondering after looking at the data. 

● (*) What is one suggestion you have for improving the data. 
 
 

2. Does your school have an agreement with a law enforcement agency or agencies to provide a 
school resource officer or police liaison officer? If yes, please provide all agreements. 

No 





 
 

DUGSI Cheetahs ROAR! 2018-2019 
At Dugs  Academy, we be eve n respect ng ourse ves, others, and our env ronment by tak ng ownersh p of ourse ves and our act ons n order to reach ach evement soc a y and 
academ ca y, wh e show ng respons b ty ns de and outs de of our earn ng commun ty. 
 All Areas Classroom Hallway Lunch Room Restroom Playground Bus Assembly Office 

R Keep my body 
to myse f. 
 Be k nd 

 Use Act ve 
L sten ng 
 Take care of 

schoo  tems 

 Stay n your 
own space. 
0 2 vo ce eve . 
Wa k on the 

 Food stays n 
your mouth, 
p ate, or n the 
trash. 

Use restroom 
supp es for what 
they are for. 
 0 1 Vo ce eve . 

Take care of 
the 
env ronment. 
 Use k nd 

Keep the a s es 
c ear. 
Fo ow 

d rect ons the 

 0 Vo ce eve . 
Keep your 

body to 
yourse f. 

 0 1 Vo ce eve . 
 Use “p ease” and 

“thank you”. 
 V s t nurse on y 

Respect 
Others 

 and peop e’s 
tems. 
0 2 vo ce 

r ght s de. 
Wa k ng feet 

S t w th feet on 
the f oor, fac ng 
the tab e. 

 G ve pr vacy to 
others. 

words 
 Fo ow 

d rect ons the 

f rst t me you 
hear them. 
Stay n your 

Ta k, cheer, 
and app aud at 
the appropr ate 

when s ck or hurt. 

Ourse ves  eve .  0 2 vo ce eve .  f rst t me you seat. t me.  
Property      hear them. 0 2 vo ce eve    

O 
Ownership 

Br ng what you 
need to c ass 
and take care of 
t. 
Agree to so ve 

Ask 
quest ons. 
Advocate for 

yourse f. 

Use pass ng 
t me eff c ent y. 
Wa k on the 

r ght s de. 

Make hea thy 
food cho ces. 

 Use the 
bathroom 
qu ck y. 
 Report 

prob ems to 

Take care of 
the p ayground 
equ pment. 
Agree to so ve 

conf cts. 

Know your bus 
number and 
dr ver.. 
Know your stop 
Arr ve on t me 

Choose a 
smart p ace to 
s t. 
 Enter and 

ex t qu et y. 

Ask for what you 
need. 

Of our act ons conf cts    adu ts. Be safe w th to your stop   
Of our Resu ts C ean as you     our body.    

 go.         

A 
Achievement 

Set a good 
examp e 
L ne up when 

ca ed. 

Comp ete a  
ass gnments 
Do your best 

 Get where 
you’re go ng 
safe y. 

Stay seated 
unt  you have 
perm ss on to 
eave the tab e. 
 Eat before you 

Use the 
restroom for 
what they are 
for. 
 Enter and 

Be act ve 
Have fun. 

Arr ve to the 
bus stop 
prepared for the 
day. 
Be ready for 

 Use sten ng 
ears. 

Get where you 
are go ng safe y. 

Soc a y    v s t. eave eff c ent y.  the bus at the   
Academ ca y       end of the day.   

R 
Responsibility 

Fo ow ru es 
and d rect ons 
 Report any 

prob ems to 
nearest adu t. 

Be on t me to 
c ass. 
Br ng a  

mater a s to 
c ass. 

 Take what you 
need w th you. 
Get where 

you’re go ng on 
t me. 

 C ean up your 
area and tab e. 

C ean up after 
yourse f. 
One person n 

the sta  at a 
t me. 

P ay safe y. 
 Take care of 

the equ pment. 
Inc ude others. 

 Keep w ndows 
at east ha fway 
up. 
Rema n seated 

wh e the bus s 

Stay n your 
spot. 
 We come the 

speaker. 

Wa k d rect y to 
where you are 
go ng. 

For ourse ves  Wa k d rect y to Be n the Get a pass  F ush the to et.  mov ng.   
For each other dest nat on. r ght p ace at from an adu t.  Wash hands.     
For our  He p and the r ght t me. Wa k ng feet       

commun t es encourage         
 others.         















classroom	for	a	referral		
■ All	office	referral	data	will	be	tracked	in	DUGSI	Referral	Tracker	
■ Parents/Guardians	must	be	contacted		

	
● Zones	of	Regulation:	

○ Lessons	are	taught	weekly	to	teach	students	social	emotional	skills	at	an	age	appropriate	level.		
○ Zone	color	posters	are	in	the	classroom		

	
● PBIS	

○ Class	Dojo:		
■ Positive	points	are	administered	to	ALL	students	as	they	are	earned		
■ Positive	messages	are	sent	home	to	families	so	there	is	a	strong	connection	between	

home	and	school		
■ Class	Dojo	rewards	are	given	on	a	weekly	basis	

Next	Steps		

● A	student	is	not	responding	to	the	core	components….	NOW	WHAT?		
○ Timeline:	

■ Data	collection	on	each	student	must	be	collected	for	4	weeks	before	submitting	an	
Observation	Request	to	the	Behavior	Team		

■ No	requests	will	be	accepted	without	proper	documentation	and	implementation	of	
Dugsi’s		core	components	

	
○ MTSS	Data:	

■ Documentation	is	key!!	
■ Buddy	Classroom	and	Office	Referral	Data		
■ Anecdotals:	It	is	important	to	include	unbiased	notes	about	a	child’s	behavior.	Try	to	

follow	the	ABC	model	(Antecedent,	Behavior,	Consequence)		
	

○ Observation	Request:	
■ Fill	out	observation	request	form	and	submit	it		
■ Informal	pop-in	observations	will	be	conducted	to	gain	insight	into	the	students	

behaviors		
■ Formal	observation	will	occur:		

● Environmental	Need	Identified:	Admin	Team	will	work	with	teacher	to	make	
adjustments	to	the	classroom	environment	so	it	is	personalized	to	support	each	
student	and	effectively	incorporates	all	aspects	of	our	Core	Components.		

● Student	Support	Need	Identified:	Student	Support	Team	and	teacher	will	review	
all	data	and	observations	at	a	Problem	Solving	Meeting	to	determine	next	steps	
for	this	student.		

	
	





■ Progress	Monitoring	Data	from	Tier	II	Behavior	Plan		
○ Intensive	Behavior	Plan:	

■ What	are	the	target	behaviors	we	are	looking	to	change?		
■ What	will	replace	these	behaviors?		
■ What	member	of	the	SST	will	be	responsible	for	implementing	more	intensive	plan?		
■ What	type	of	“sessions”	or	“lessons”	does	the	student	need	to	be	successful?		
■ When	will	sessions	occur?		
■ How	will	this	data	be	tracked	and	progress	monitored?	What	benchmarks	do	we	want	

to	see	this	student	meet?		
■ How	will	information	be	communicated	between	teacher	and	implementation	staff	

member?		
■ How	will	progress	be	communicated	home?		

● Progress	Checks:	
○ Weekly	progress	checks	between	teacher	and	SST	implementation	staff	member.		
○ 4	week	check-in:	At	the	following	month’s	Problem	Solving	meeting	all	progress	monitoring	

data	will	be	reviewed	and	discussed.	The	plan	will	continue	to	be	followed	or	modified	to	
adjust	to	the	students	needs.		

○ If	process	is	being	fully	implemented	and	is	still	ineffective	move	to	discussions	at	SST	
meeting	about	referral	to	the	SPED	department	for	evaluation		

	

	
	
Why	is	this	important?		
Success	in	the	classroom	is	not	only	defined	by	a	student’s	inherent	intelligence	but	by	
their	character	as	well.		

○ A	student’s	emotional	well	being	can	have	just	as	large	of	an	impact,	if	not	
greater,	than	their	inherent	intelligence	on	their	education.		

○ It	is	our	role	as	educators	to	not	only	teach	academics	but	social-emotional	
skills	as	well.		

○ Diversified	character	strengths	and	an	ability	to	manage	our	emotions	in	
social	situations	will	have	a	direct	impact	on	our	successes.		

	

































































































































 
 

 
 

Performance Data 
SY: 2018 – 2019 

As of January 1, 2019 
 
 
 
 
 

 
 



FASTbridge Literacy Data: This data shows growth between our baseline assessment 
administered in September of 2018 and our end of Trimester 1 assessment administered in late 
November.  
 
Reading the report: 

● Red → students performing in the 20th percentile or below  
● Yellow → students performing in the 21st - 30th percentiles  
● Green → students performing in the 31st - 85th percentiles  
● Blue → students performing above the 85th percentile  

 
 

Kindergarten 

 
Highlights 

● 86% of students are performing in the 31st - 99th percentiles a 58% increase from 
beginning of year data  

● The students performing below the 20th percentile dropped by 30%  
 
 
 
 
 
 
 
 
 



First Grade Class A 

 
Highlights 

● The number of students considered high risk decreased by 31%  
● The number of students in the 31st - 85th percentiles increased by 20% 

 
 

First Grade Class B 
 

 
Highlights 

● The number of students considered high risk decreased by over 25% 
● The number of students performing above the 85th percentile increased by over 10% 

 
 
 

 
 



Second Grade Class A 
 

 
Highlights 

● The number of students performing above the 85th percentile more than doubled  
● The number of students in the high risk category decreased by more than 50%.  

 
 
 

Second Grade Class B 

 
Highlights 

● The number of students performing above the 85th percentile increased by 13%  
 
 

 
 
 



Third Grade Class A 

 
Highlights 

● The number of students performing above the 85th percentile increased by 13%  
● The number of students in the two “at risk” categories decreased  

 
 

Third Grade Class B  

 
Highlights 

● The number of students performing above the 85th percentile increased by 19%. 
● The majority of students in this class are performing between the 30th and 99th 

percentiles.  
 

 
 



Fourth Grade 

 
Highlights 

● The bottom quartile of at risk students decreased by 16% 
 

 
Fifth Grade  

 

 
Highlights 

● The students performing between the 30th and 85th percentiles increased.  
● The students considered some risk (yellow) decreased placing more students closer to 

grade level. 
 

 



IMPACT RESULTS LITERACY 
K-1 

 

 
**Fastbridge does not use college pathway as a measure for grade K and 1 **  

 
Summary 

● Number of students considered “low risk” or performing at or above grade level increased from 
28% → 62%. 

● The number of students considered “high risk” or performing severely below grade level 
dropped from 47% → 19%. 

 
IMPACT RESULTS LITERACY 

2-8 

 
Summary 

● Number of students considered “college pathway” increased from 13% to 24%. 
● The number of students considered “high risk” or performing severely below grade level 

dropped from 35% → 24%.  





FASTbridge Math Data: This data shows growth between our baseline assessment 
administered in September of 2018 and our end of Trimester 1 assessment administered in late 
November.  
 
Reading the report: 

● Red → students performing in the 20th percentile or below  
● Yellow → students performing in the 21st - 30th percentiles  
● Green → students performing in the 31st - 85th percentiles  
● Blue → students performing above the 85th percentile  

 
 

Kindergarten  

 
Highlights 

● 85% of students are performing in the 31st - 99th percentile.  
● The bottom quartile of students decreased from 37% to 10%  

 
 
 
 
 
 
 
 
 
 
 
 



First Grade Class A 

 
Highlights 

● The number of students in the top quartile increased from 0% - 38%. 
● Almost 70% of students are performing in the 31st to 85th percentile.  

 
 

First Grade Class B 

 
Highlights 

● The number of students in the top quartile increased by 34%.  
● The number of students performing in the bottom quartile decreased by 25%. 

 
 
 
 



Second Grade Class A 

 
Highlights 

● The number of students in the top quartile increased from 11% to 85%. 
● Almost all students are performing above the 85th percentile  

 
 

Second Grade Class B 

 
Highlights 

● 85% of students are performing between the 31st and 99th percentiles.  
● There are 0 students performing in the bottom quartile. This is a 40% decrease from the 

baseline assessment.  
 
 
 
 
 



Third Grade Class A 

 
Highlights 

● 66% of students are performing between the 31st and 99th percentiles.  
 
 

Third Grade Class B 

 
Highlights 

● 82% of students are performing between the 31st and 99th percentiles.  
● The percent of students in the bottom quartile decreased to 19%. 

 
 
 
 
 
 



Fourth Grade  

 
Highlights 

● 56% of students are performing between the 31st and 99th percentiles.  
● The number of students in the bottom quartile decreased by 23%. 

 
 

Fifth Grade 

 
Highlights 

● 50% of students are performing between the 31st and 99th percentiles.  
 
 
 
 
 
 



IMPACT RESULTS MATH 
K-1 

 
**Fastbridge does not use college pathway as a measure for grade K and 1 **  

 
Summary 

● Number of students considered “low risk” or performing at or above grade level increased from 
47 → 71%.  

● The number of students considered “high risk” or performing severely below grade level 
dropped from 37 → 16%. 

 
 

IMPACT RESULTS MATH 
2-8 

 
Summary 

● Number of students considered “college pathway” or performing at or above grade level 
increased from 15% → 35%.  

● The number of students considered “high risk” or performing severely below grade level 
decreased from 42% → 32%.  

 






